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Considerations for English Learners

~ 0 -

The Importance of Screening English Learners

It is important that all English Learners (ELs) are screened, even if oral fluency in English
has not been attained, in order to engage in early identification practices and to offer
meaningful intervention strategies. However, ELs are overidentified compared to other
subpopulations as having a disability, and thus districts must be careful in selecting and
interpreting screeners (Project ELITE?, Project ELLIPSES, & Project LEE, 2018). The screener is
not diagnostic and should just be one data point of several considered. Returning to the
Screening Considerations (Petscher et al., 2020; Shofiah & Putera, 2023), the initial screener
selected should be validated for the EL context, and results should be able to meaningfully
inform the instruction of EL students.

Use of Home Language in Screening

Screening students in their home language after screening the student in English,
especially when screening in English indicates a student may be at-risk, can help instructors
better understand if the student might be struggling with language acquisition opposed to a
possible learning disorder, or some combination therein (Council of the Great City Schools,
2022). Screening students in their home language is recommended only when they have
received formal instruction in that language though (Maunsell, 2020). Currently, very few
screeners have been validated in different languages, and Spanish is the only language readily
available in some of the NHED recommended screeners.

Choosing a Secondary Screener

Beyond expanding the range of years students are screened, the new legislation also
requires the use of a secondary screener if a student is identified as at-risk. This decision
regarding which screener to use is made at the local level, and the choice should be made
taking into consideration EL status and what screener could best inform classroom instruction.
If a validated screener is available in the student’s native language and the student has had
formal literacy instruction (e.g., attended school for a year where their home language was the
language of instruction), this could be a useful secondary screening tool. Additionally, though
validation of screeners specific to EL students is limited, there is significant evidence to support
Oral Reading Fluency (ORF) has similar predictive outcomes in English proficient and English
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Learner populations (Cummings et al., 2021). As such, using a secondary screener when
students are identified as at-risk that measures ORF is beneficial and could help inform Tier 1
classroom interventions that would benefit the entire class, as well as inform the intervention
plan specific to the student.
Type of Intervention in Response to Being Identified as At-Risk

The new legislation also calls for the development of a student-specific intervention for
each student that is identified as at-risk in both the initial and secondary screening. Special
considerations should be taken for EL students identified as at-risk. ELs of all language
proficiency levels benefit from a wide array of reading interventions, if the interventions are
aligned with their demonstrated needs (Ludwig et al., 2019). Needs should be identified
through multiple data sources, at a district, school, and individual student level. The screener
results can help identify areas of strength and areas in need of development. Classroom
teachers, ESOL teachers, and reading and writing specialists should work in concert together to
develop appropriate interventions. The intervention would be most effective if thoughtfully
implemented within the existing district/school intervention or Multitiered System of Support
(MTSS). Supporting the development of students’ literacy in their home language should also be
a consideration if feasible, as research suggests in addition to improving their English literacy
and academic skills, it supports their social emotional development (Project ELITE?, Project
ELLIPSES, & Project LEE, 2018).
Determining Intervention Efficacy

When deciding an appropriate intervention in response to being identified as at-risk,
benchmarks to determine success should be established. To determine appropriate
benchmarks, grouping students by normed EL proficiency measures (such as WIDA composite
scores and corresponding level) alongside targeted growth percentages across screeners and/or
reading-domain-specific WIDA scores would provide meaningful insight into designated reading
intervention’s efficacy (Marrs et al., 2022). Benchmarks should be attached to review dates.
Overview of Questions to Consider

e [sthe screener validated for use with ELs?

e Is asecondary screener available in the student’s home language? *This is only recommended
for students with formal literacy training in their home language.

e Who interprets the screening results? What other factors does that team take into consideration
to determine an appropriate intervention?

e What considerations should inform the development of the intervention plan? In what ways can
it be meaningfully integrated into a MTSS?

e What does success look like with the specified intervention plan? How can it be measured?

e  When should student progress be reviewed? Who will be included in the review process?
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Parent Information

It's important for schools to provide information and support to parents or legal guardians when their
child is identified as having characteristics associated with potential indicators or risk factors of dyslexia.
Under HB 377, the following should occur.

Notification to Parent or Legal Guardian: When a child is identified as having risk characteristics
associated with dyslexia and or reading difficulty, the school is required to notify the child's parent or
legal guardian. This notification should include information about the screening process, and the results.

Written Intervention and Support Plans: The development of an evidence-based intervention and
support plan is a crucial step. These plans outline specific strategies and accommodations tailored to the
child's needs. They should involve input from the school and the child's parent or legal guardian to
ensure a comprehensive and effective approach.

Periodic Formal Screening Results: The school must also provide the parent or legal guardian with
periodic formal screening results. These results are based on individual written intervention and support
plans that are developed in collaboration with the parent or legal guardian.

Overall, the goal of these requirements is to ensure that children with potential indicators of dyslexia
and reading-related issues receive the support they need to succeed in school. Collaboration between
the school and the child's family is essential to create a supportive and inclusive learning environment.

Parents or legal guardians of students identified with potential indicators or risk factors for dyslexia and
related disorders have the right to seek an independent evaluation from a licensed reading or
intervention specialist trained in dyslexia and related disorders. The independent evaluation's cost is the
responsibility of the parent or legal guardian. NHED would encourage school districts and chartered
public schools to incorporate the independent evaluation information into the intervention and support
plans as they are developed with the parent or legal guardian.

The New Hampshire Parent Information Center is a valuable resource for families in the state and
provides guidance and support.

Parent Information Center




